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Abstract  
For the last ten years, information and communication technology (ICT) development has changed the face of distance learning. 
Internet enables computer-mediated communication (CMC) in terms of synchronous or asynchronous methods to be applied in 
the teaching - learning process. Consequently, distance learning teachers and students are able to form more direct relationships 
in a virtual world.  The purpose of this article is to share a lesson learnt about utilizing Skype for providing learning support for 
distance learning students. The students were Indonesian domestic helpers in Hong Kong who registered Writing 1 course in the 
first semester of 2011. They belonged to English Language and Literature Department, Universitas Terbuka, Indonesia. The 
practice of utilizing Skype was basically a supplementary extension course to a blended learning method of face-to-face and 
asynchronous online tutorial.  Student participation in both face-to-face and online tutorial was compulsory. However, 
participating in tutorial 
Skype in specific, a simple questionnaire was administered to the students (N=42). The analysis of data showed very interesting 
results. Students were mostly computer literate and able to access Internet from personal laptops or mobile phones at any time. 
However, accessing the Internet was hampered by unlimited working hours during the weekdays. Generally, the students were 
positive about the Skype utilization. It also suggested that it was necessary to have more trainings or seminars about distance 
learning and ICT for education purpose.   
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1. Introduction  
Rapid technology development has changed the world in every aspect including distance learning. Technology 
itself shows how distance learning changed from correspondence model to intelligent flexible learning model 
(Taylor, 1999). Burgeoned technology has now shortened the time and space separation between teachers and 
students which becomes the main characteristic of distance learning (Holmberg, 2005; Moore & Kearsley, 2012; 
The Commonwealth of Learning, 2010). In other words, technology has given significant contribution to the 
development of distance education and at the same time it has determined the characteristics of distance education. 
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Technology development in term of information and communication technology (ICT) has also enabled distance 
learning institutions to offer border crossing e-learning programmes and online learning programmes (White, 2003). 
Student recruitment, registration system, learning material distribution, examination process, counselling, and other 
academic and administrative supports are conducted at a distance.  Distance learning institutions in some developing 
countries, on the other, are still relying on telephone, facsimile machines, face-to-face and postal services in 
performing their activities. In the last ten years, however, information and communication technology development 
and usage have significantly been enjoyed by a great number of developing countries. In Indonesia, for example, 
internet penetration between 2000 and 2010 increased significantly from 1.0% to 12.3% (Internet World Stats, 
2012).  
Distance learning development appears to develop in line with information and communication technology 
development. The number of distance learning universities has been increasing significantly especially in 
developing countries (Koul, 1995). The most significant distance learning development took place in South Asia, 
e.g.  Bhutan, India, Pakistan and Sri Lanka (Wimalaratne, Hewagamage, & Attygalle, 2010). In Indonesia, 
Universitas Terbuka or Indonesia Open and Distance University has been continuously and seriously making efforts 
to serve a large number of students with the most modern information and communication technology.  
2. Universitas Terbuka 
Universitas Terbuka (UT) is an Indonesian state open and distance university which established on 4 September 
1984 (Universitas Terbuka, 2010). UT has four faculties offering undergraduate programmes i.e. Faculty of Teacher 
Training and Educational Sciences (FKIP), Faculty of Social and Political Sciences (FISIP), Faculty of Economics 
(FEKON) and Faculty of Mathematics and Natural Sciences (FMIPA) and also four postgraduate programmes 
(Universitas Terbuka, 2010). In addition, there are three continuing education programmes that are managed by the 
Institute of Research and Community Service.  By 30 November 2011,  UT has 578,698 active students (Universitas 
Terbuka, 2012). To serve the students, regional offices were established at least one in each province in Indonesia.  
2.1. Students 
The students of Universitas Terbuka reside across the islands in Indonesia and in some foreign countries. They 
are registered in the four undergraduate programmes and four postgraduate programmes. FKIP students are 462,859 
(79.98%); FISIP students are 86,655 (14.87%); FEKON students are 22,772 (3.94%); FMIPA students are 4,807 
(0.83%) and Postgraduate students are 1,605 (0.28%). Different  from other  students  of  the three faculties, students 
Table 1. Number of students based on programmes 
 
Programmes Number of students 
FKIP 462,859 
FISIP 86,655 
FEKON 22,772 
FMIPA 4,807 
Postgraduates 1,605 
of FKIP are in-service teachers and mostly funded by regional governments through a scholarship package system in 
order to upgrade their qualification in teaching. Some teachers, however, are self-financed.  The large majority of 
the students are females (67.02%) and most of the students live on Java island. Like other distance learning students, 
most of the students of Universitas Terbuka 
Teachers: 462,859 (79.98%), Military/Police: 2,217 (0.38%), Government employees: 20,069 (3.47%), Private 
employees: 41,942 (7.25%), Entrepreneurs: 10,227 (1.77%), Other sectors:  4,680 (0.81%) and Not working: 38,704 
(6.34%). Regarding the ages, most of the students are between 24 and 34 years old (62.80%).  
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2.2. Learning materials 
Learning materials are developed by the lecturers by involving other prominent lecturers from campus-based 
universities in Indonesia. In addition, professionals in certain fields such as archivists, librarians and accountants are 
also involved to develop course materials. The course materials are revised every five years and they are published 
in the following two years. If necessary, printed course materials may be revised before the due date. For instance, if 
there is a new policy or regulation issued by the government such as in taxation, it may mean that the content in the 
existing printed course materials is out of date. However, supplementary course material may also be developed and 
attached to the existing course materials to introduce new concepts or regulation which is very important and 
fundamental in the subject being discussed.  
Printed course material consists of 9 and 12 modules depending on the number of credits. If a course consists of 3 
credits, the printed course material consists of 9 modules. If a course consists of 4 credits, the printed course 
material consists of 12 modules. Each module consists of two or three learning activities and each learning activity 
consists of subject content, practices, answer keys to practice, a summary, a self-assessed formative test as an 
assignment to evaluate student achievement for each learning activity and feedback and follow-up to comprehend 
the level of achievement. The answer keys for formative tests are provided at the end of the module. 
2.3. Examination 
Paper-based examination is conducted every semester. However, in the last four years, students are able to do an 
online examination for some courses which is held in the Regional Offices. This method enables the students to find 
out the result of their examination instantly. The student may take either paper-based examination or online 
examination. Currently, online examination is designed only for some courses. UT, however, is consistently trying 
to offer many more courses for online examination.  
 
2.4. Learning Support 
UT utilizes various means to provide the most appropriate learning supports in order that the students are able to 
get better achievement. Learning supports comprise tutorial (face-to-face, online, radio and television), ITV-UT, dry 
lab, Costumer Relation Management (CRM), supplementary materials on the web, digital library, Portal Guru Pintar 
(a portal consisting education issues and information for teachers) and counselling (face-to-face, online and 
telephone).  
 
3. Method 
A self-administered questionnaire was distributed to 42 students at the end of blended learning (online and face-
to-face tutorials) sessions to evaluate additional tutorials delivered by Skype. The blended tutorial session comprised 
of 8 meetings which consisted of 2 times face-to-face tutorials (@ 3hours) and 6 times online tutorials. Additional 
online tutorials delivered by Skype were conducted 3 times during the blended tutorial sessions. It means that the 
students were attending face-to-face tutorials (2 times), participating in online tutorials (6 times) and tutorials by 
Skype (3 times). Attending face-to-face tutorials and participating in online tutorials were compulsory and they 
contributed to the final score of the course (Writing1). Meanwhile, taking part in tutorial by Skype was elective. 
All questionnaires were returned, 42 (100%).  
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3.1. Instrument 
The questionnaire comprised of 15 items consisting three parts, i.e. demographic information, the practice of 
using Skype and attitude.  
3.2. Sample characteristics  
Almost all Indonesians working in Hong Kong are females who work as domestic helpers. Data shows that by 
2011, there are 50,252 Indonesian workers in Hong Kong (Badan Nasional Penempatan dan Perlindungan Tenaga 
Kerja Indonesia, 2012). The sample of this study comprised of 42 female students registered Writing 1 course 
administered  by  the  English  Language and Literature Department of Universitas Terbuka, Indonesia. The samples  
Table 2. Demographics of the samples 
 
 N % 
Gender    
 Female 42 100 
 Male 0 0 
Age    
 20-30 31 73.8 
 31-41 10 23.8 
 >41  1 2.3 
Latest education    
 High School/Equivalence 41 97.6 
 Diploma 2 1 2.3 
are all domestic helpers whose working hours are not fixed but they have free time on Sundays from 9am to 9pm. In 
this study, they are regarded as one cohort. The samples are not fresh graduates. 
3.3. Analysis and  results  
The large majority of the samples, 95.2%, have internet access by using personal PC/laptops (64.2%), mobile 
entertainment (57.1%).  These figures show that as distance learning students, they are familiar with information and 
communication technology. Although internet fare is mostly affordable (90.4%) and easy-operated (45.2), the access  
Table 3. Length of accessing the internet per week 
 
 N % 
2-3 hours 12 28.5 
4-6 hours 6 14.2 
>6 hours 19 45.2 
Never 2 4.7 
Not replied 3 7.1 
rates within a week are not quite high due to their working hours. Limited internet access hours may become a 
barrier for the students to interact with the tutors and the institution. This situation is also experienced by most 
distance learning students who share their times with their domestic and employment condition (Jegede, Taplin, Fan, 
Chan, & Yum, 2006).  
Skype is not too popular among the students. The data shows that less than a half (45.2%) of the total number of 
students is familiar with Skype and of the opinion that Skype is easy to operate. Although only 45.2% of the 
students are familiar with Skype, this figure represents the readiness of some students to utilize information and 
9 Rahmat Budiman /  Procedia - Social and Behavioral Sciences  83 ( 2013 )  5 – 10 
promote further stude  
 
 
 
Table 4. Knowledge about Skype 
 
 N % 
Familiarity    
Yes  19 45.2 
No 20 47.6 
Not replied 3 7.1 
Operation   
Easy 19 45.2 
Difficult 20 47.6 
Not Replied 3 7.1 
2004).         
Regarding the samples  attitude, the samples are positive towards Skype with the tutors. Having online tutorials 
by  using  Skype enables them to  obtain direct responses (88.0%)  and  build self-confidence  (59.5%). This  finding 
Table 5. Benefits of Skype with tutors 
 
 N % 
Direct response 37 88.0 
Confidence 25 59.5 
(2006, p. 256) Research into videoconferencing in distance language courses has 
revealed a range of possible benefits  principally increased learner confidence and motivation  alongside 
 
For future plans, the sample wish to have more frequent Skype with the tutors (71.4%), more variation in 
delivering the lessons (42.8%) and more individual instead of having Skype in groups (33.3%).  
 
4. Conclusion and suggestion 
The result of this study indicated that Skype utilization brought positive benefit to the students. Students felt less 
isolated and gained confidence. These are very important especially for new enrolled distance learning students. 
Since the students were information and communication technology literate and enjoyed cheap high speed internet 
connection, carrying out the supplementary extension tutorial by Skype was feasible and profitable especially for the 
students. The result of this study also reveals some important findings. First, tutors need to realize that new 
registered distance learning students are often experiencing isolated and lack of confidence. Teaching and learning 
process using current technology in distance learning is new for most of them. It is believed that synchronous 
communication is expected to endorse and build student self-confidence both in doing their studies and using 
technology.  Second, tutors need to be more creative in delivering learning materials during the tutorials.  Third, 
students need prompt responses when they face problems. Prompt and clear responses are of a great value for the 
very well administrative affair as well as the subjects. It implies that the tutors must be ready to anticipate various 
questions either administrative or academic matters. 
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In addition to the positive results, there are three main challenges needed to cope with. First, since the students 
are only free on Sundays, it is quite difficult to set the time for conducting synchronous tutorials by Skype because 
the tutors are not in the office on Sundays. It means that the tutors must carry out the tutorial at home. Another 
problem is that tutors are not always available on Sundays. It infers that tutorial by Skype needs a well-planned 
arrangement especially regarding the time. Second, internet connection speeds in Indonesia where the tutors live are 
not as fast as in Hong Kong. The average of internet connection speed in Indonesia is 772mbs (Purwanto & 
Wahyudi, 2012). This often results in delaying audio visual communication during tutorials. Third, distance learning 
students need trainings in utilizing and optimizing ICT and distance learning itself.  
This study also shows some limitations such as the small of sample size and the area of research conducted. 
However, these limitations represent a minute picture of Indonesian distance learning students enjoying the fast 
internet connection but having limited time to study and access the internet due to unlimited working hours. Further 
research needs to be carried out to investigate whether the supplementary extension tutorials by Skype impact their 
achievement of high grades. In addition, similar research needs also to be carried out with large samples and 
different students living in different geographic situations where internet connection is inequitably distributed. This 
pedagogic experience is hoped to enrich student learning supports especially at Universitas Terbuka.  
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